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Duration: 1 hour and 45 minutes.

Materials: Projector, speakers, “you cannot take part” paper, sticky notes, paper and pen.

Targets: 1. Highlighting the impact of COVID-19 on girls, boys and young people in the context of gender 
   discrimination.
 
 2. Working on the topic via a Discover-Connect-Transform focus:
 
  a. Discover the girl’s story with the testimony.

  b. Connect through empathy with her situation.
 
  c. Transform to ensure the right to inclusive, equitable and quality education - locally and globally. 

Let’s go! Project the image of the shoe with the topic:

Gender inequality 
and accessing 
education

Discover 35 mins.

The teacher gives all the female students a handout explaining that they 
cannot participate in this part of the activity (see Appendix 1), and that 
after lockdown they have not been able to return to school. 

They have had to stay at home to take care of their brothers and sisters, 
to look after the home, or to start work to help out the family financially, 
which is struggling with this complicated situation. 

Without further ado, the Unicef video is played to meet Hawa.

https://n9.cl/xdcf


The teacher refers to the testimony and encourages the 
male students to comment, whilst the female students 
are not allowed to speak. It is important not to allow 
them to make any comments or to speak in general 
during this initial phase. The idea is at this point is to 
make them feel they are not being heard.  

To stimulate the debate, the following guideline 
questions can be used:

• How did you feel when you heard Hawa’s story?

• What is her situation?

• Why is school so important for Hawa?

• Why do you think Hawa wants to be a teacher when
 she grows up?

• How would you act in this situation?

• What positive aspects of school does Hawa talk
 about?

After the initial reflection, collect the “you cannot 
participate” papers so that everyone in the class is 
given a voice. The female students that have been given 
back a voice will represent the women whose right to 
an education is denied - a breach that is still occurring 
today in many parts of the world. 

We return to the debate with the following guideline 
questions:

• Did you feel it was fair that you could not participate in
 this activity?

It is vital to highlight how societies need 
the participation of everyone to make 
progress, leaving no one behind. Real 
education - inclusive, equitable and quality 
- should be supported as one of the most 
effective tools for achieving progress and 
social development. 

• How did you (girls/boys) feel?

• Is this situation fair? 

• Do other girls in your surroundings go to school 
 (sisters, cousins, friends from another centre)?

• Do you think Hawa’s situation occurs where you live?

To end the activity, ask the girls about the questions 
asked at the beginning, when they were prevented from 
participating, to get the perspective of all the class 
members.

In the video we hear the story of a young person, who, despite having difficulties in accessing education, sees it as 
an important part of her life, to which she dedicates her efforts and attention.

For this activity we focus on the questions: Do I feel connected to or distant from Hawa? (Not in terms of physical 
distance, but rather emotionally. Can put myself in her shoes? Is her situation familiar to me?) To respond, ask the 
following questions to deepen thought and to reflect:

• What connects you to Hawa?

• Do you see yourself reflected in any way?

• How does her story feel familiar to you?

• How do you identify with her?

• What separates you from Hawa? 

• Are you aware of her situation?

Students must answer these questions using sticky notes with the following significance:

Sticky notes

Video-testimony



To do this, students must think of a situation they have 
experienced depending on the selected emotion. The 
idea is share it with the assigned group, which chooses 
which one (or more) to depict.

Each group must act out the chosen situation and 
explain why it generated the specific emotion/s. The 
teacher has the Appendix 2 with more emotions than 
just the core six, as this activity will expand beyond 
the better-known emotions and let us identify the 
vast range that can be experienced, helping 
students continue to discover the nuances arising 
from each of the basic emotions. According to Punset 
and Bisquerra, there are more than 300 emotions. 

Roleplay

To find out more about Hawa’s situation, group work 
and role-play will be used. Students form groups of 
six, and each participant is given a card explaining the 
characteristics of a relevant character from a 
hypothetical social sphere (see Appendix 3). 

The aim is not to discover them all, rather to reveal the 
vast range of emotions we can experience and to 
examine them further. Opening their eyes to more 
emotions equips students with a wider emotional 
vocabulary, a vital tool in developing emotional 
intelligence Bisquerra, R. and Punset, E. (2015).

To enrich the activity and to delve deeper into the world 
of emotions, students can express which ones - from 
the wider list provided - they have been able to identify 
in each of the actions the groups have carried out. For 
example, in the case of happiness, they may have also 
identified satisfaction, pleasure, etc. This part of the 
activity involves the whole class.

These groups must act out a situation in which they 
get together, in Hawa’s community, and each 
character must play their own role. This way we can 
discover more about her culture, country, music and 
family, and put her situation in context, revealing a more 
complete perspective of her position.

If I do not feel connected 
to Hawa at all, I will write 
a word revealing what 
distances me from her, 
and I will stick it far 
from her projected photo.

Far away sticky note
If I feel connected to 
Hawa, I will write a word 
revealing what links me 
to this person and I will 
stick it near the 
projected photo.

Close sticky note

In order to connect and empathise with Hawa, first we must correctly identify the 
emotions in play. To do this, students form six groups, each assigned a different basic 
emotion (happiness, sadness, fear, anger, disgust and surprise), and each person prepares 
to present a situation featuring the emotion they have been given.  

Miedo SorpresaAsco

Alegría TristezaIra Miedo SorpresaAsco

Alegría TristezaIra

Connecting with emotions  

This year we want to connect with emotions, which is why we are 
proposing different activities to develop them individually and collectively.

Connect 40 mins.

We discover the universe of emotions



with background music playing so they can get into 
character. If they are at home, the web programme light 
they are using should be dimmed and they should play 
the music to awaken the character they have been 
given. We suggest traditional Somalian music, which 
can be found on this link: 
https://www.youtube.com/watch?v=ZCMQjSVkcGM

The students are asked this question: 

One person from the remaining groups stands at the 
board and writes down the steps that young people 
like Hawa must go through to gain full access to 
education, following the arguments that appear in 
the roleplay.

Once a consensus has been reached, students 
share their ideas orally, about how they felt defending 
their characters, and if they agree with the final 
solution. 

Next, students sit back in their places and recap on 
the feelings Hawa may have experienced. The group 
reflects on the elements that moved them when they 
were taking on someone else’s character.

Ask students the following questions:

• Did you stop being you for a couple of minutes? 
 How did you feel stepping outside of your comfort
 zone?

• Did you find it difficult to put yourself in the place of   
 your character?

• What things did you have to do differently to the way
 you would do them?

• What did you like about your character? What did you
 not like?

It will be important to see how the right to education 
can even benefit characters such as the landowner, 
who fears losing labourers, but does not consider that 
if education improves in his locality, he will have better 
trained workers who could innovate his business and 
even favour his selfish interests.

To conclude this activity, the class pools the ideas of 
what connects them to Hawa, as well as what distances 
them. Mentimeter or WordArt applications can be used 
on the Internet. If there is no Internet access or students 
have trouble using these applications, a third option can 
be considered.

Option A: Mentimeter

We enter https://www.mentimeter.com/, open an 
account and use the tool. To use it, students must have 
a mobile phone where they can add their responses. 

Using this tool, students indicate the three ideas or 
concepts that connect them to Hawa, then in another 
Mentimeter, the ideas that distance them.

Option B: WordArt

The teacher collects the three ideas that connect and 
separate students and Hawa, and enters them into the 
WordArt tool https://wordart.com/, introducing both 
the concepts and the times they have been mentioned 
(in the second column entitled “Size”), then clicks on 
“View” to create the graph with the ideas cloud.

Option C: Board

The teacher collects the three concepts that connect 
and distance the students with the girl from the story on 
paper, then creates a representative graph on the board, 
making the most repeated concepts larger.

What can we do to ensure other young 
people like Hawa access quality education 
(steps that must be taken)? Each student 
will take on the role of the character they 
have been given, and the group must reach 
a consensus.

Finally, we return to the image of Hawa and 
look at the sticky notes from the beginning. 
Students comment aloud about who has 
discovered something new about the concepts 
that connect them, and if anyone now feels 
closer to her, they can change the position 
of the initial sticky note. 

Within this reflection, we delve deeper to 
discover if those concepts are related to 
material, emotional and/or social aspects, 
to bring the activity to a successful close.

Students have 
several minutes to 
prepare their 
characters. 



The teacher reads the different lessons and asks the 
students if they have experienced them. The entire 
class draws the lessons they have taken from the 
situation they experienced during the lockdown, 
which we add to the teaching unit work (both from 
an emotional focus and as a measure of reflections 
encountered), along with the elements they feel make 
an ideal school. 

Together, they analyse these ideas to discover which 
are the most repeated or the ones the class wishes 
to focus on, because at this point, they must choose 
which to contribute and use later for the centre’s mural. 
We can take this opportunity to collect all the lessons, 
which will then be used to make the mural (explained 
below).

The time has come during the Global Action Week 
for Education to create a mural! This year, given 
the pandemic restrictions, activities held in previous 
years involving crowds will not be possible. Instead, to 
avoid large groups of people, we are encouraging each 
education centre to put a day aside during the Global 
Action Week for Education for pupils to create a mural.

Along with the other groups that have completed the 
Teaching Unit, the class creates a mural in the school, 
where they can share what they have learned, along 
with Hawa’s story and their newly acquired 
knowledge about emotions. They can display the 
conditions that must be met to ensure the right to 

education SDG 4 (guaranteeing inclusive, equitable 
and quality education). Once finished, we encourage 
each school to take a photo of their mural, which will be 
used to create a final collage with other images from the 
centres that have participated in GAWE 2021.

To liven up this exercise, teachers can use the following 
questions:

• What are the possible consequences of not going to
 school?

• What needs to take place for all children and 
 teenagers to have access to education?

• Does this happen at our school?

• What can we suggest to change the situation of our
 surroundings to guarantee the right to inclusive, 
 equitable and quality education?

• What role do you think politicians play in these 
 decisions?

• If you could talk to a politician (person who makes
 decisions) regarding the need to invest resources into
 education to guarantee every person’s right to 
 accessing it, what would you ask them for?

• What other requests would you make to ensure the
 right to education?

Final activity: Mural
In class, four lessons learned during the pandemic will be projected or handed out on 
printouts (see Appendix 4). These lessons have been selected from all the lessons worked 
on during the GAWE 2020 in lockdown, adapted to each age group.

Transform 30 mins.

Everyone should have the right to a quality 
education that adapts to his/her capacities 

and situation.
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Appendix 1: You cannot take part



Appendix 2: Emotions cloud 

  
PeaceSuccess

EuphoriaRel ief
SatisfactionEnthusiasm
FunHappiness
StabilityContentment
TranquillityConfidence
OptimismExcitement

Grat if i cat i o n
Good Mood

HateEnvyJealousy
ImpotenceAnger

MistrustAnnoyance
AggressivenessContempt
IndignationBitterness
IndifferenceTension
ResentmentRage
FuryAntipathy

Hostility

Pa n i c Fe a r
HorrorPhobiaDread

TerrorShockAlarm
FearTimidityAwe
Vulnerabi l ityHorror
Pan i cFr i ghtA l a rm
FearPhob iaTerror
HorrorDreadPanic

FearShock

Fright

Disgust

Disgust

Rejection
AversionDisgust

RejectionRepugnance
RepulsionDisgust
AversionRepugnance
RepulsionRejection
R e p u g n a n c e

Confusion
Astonishment

PerplexitySurprise
ConfusionBewilderment
SurprisePerplexity 
StrangenessConfusion
BewildermentSurprise

Astonishment

NostalgiaInner
Sadness

SorrowResignation
FailurePainDespondency
ReluctanceDeception
BoredomDisgustApathy
PessimismBitterness
SufferingFrustration

Disillusion,Longing
Loneliness

Interest Grief

Awe

Anger

Strangeness

Source: Emotions taken from: Universe of Emotions, by Rafael Bisquerra, Eduard Punset and PalauGea (2015). 



• Woman, 42 years old.
• Defends the right for her daughter to receive a formal education.
• As she did not have the opportunity to study, her academic level is extremely
 low, and she cannot help her daughter with her homework.
• Position on the right to education: Despite not having much knowledge about the
 issue of education, she has been able to observe the progress that it brings,   
 which is why she is completely in favour.

• Man, 42 years old.
• His vocation is, and has always been, to be a teacher. He studied in the same
 refugee camp as Hawa.
• He has seen the educational structure in a refugee camp from the inside, and
 just how important education is towards having a dignified life.
• He lives outside the refugee camp and goes to the school each day.
• Position on the right to education: Completely in favour, he dedicates his life to
 education and has first-hand knowledge about how important it is. 

• Man, 50 years old.
• He has a lot of money, which he uses to work his land.
• He is afraid that if the right to education is guaranteed, the young people in the
 area will decide not to work for him in the future, placing his business in danger.
• Position on the right to education: He sees it as a modern issue, and a threat to
 his status quo within society.

• Man, 38 years old.
• His daughter has a rare disease requiring expensive treatment.
• He gets money from the landowner’s business, to whom he is loyal because of
 his economic need.
• He oversees the management of local school funds.
• Position on the right to education: He feels it is important, but his personal 
 conflicts mean that the right to an education does not fall within his priorities.

Appendix 3: Roleplay characters

Hawa’s mother

Teacher

Landowner

Politician



• Woman, 26 years old.
• Highly active.
• She is aware of the landowner need for under-qualified labourers and that he is
 bribing the politician.
• She will do whatever she can to get more funding and awareness for the school.
• Position on the right to education: She knows the political demands linked to the
 issue and the advances made in the sphere, which is why she is a firm supporter
 of education.

• Young woman, 19 years old.
• She works on the landowner’s land.
• She is in favour of the right to education, which she was unable to receive.
• She feels obliged to support the landowner, for fear of the repercussions on her
 job.
• Her financial situation is extremely tenuous, as her family depends on her, so she
 cannot afford to lose her position.
• Position on the right to education: She is completely in favour of the right to
 education, as she was unable to exercise this right.

Activist

Labourer on
the landowner’s 

land



© Ayuda en Acción

Appendix 4: Best lessons cards

 The most important factor is 
proximity, feeling close to classmates, 
students, so that the work done, and 
lessons learned are more fun, 
interactive and 
enriching.

 I would like to say to our political 
representatives, that education is a 
right - not a decision to be made - 
that we all deserve.

 Together we have managed to find a 
solution and make progress, 
addressing challenges and a lack of 
resources to drive our 
education forward.

 The best lesson we have learned 
during this lockdown has been that 
despite not seeing each other much 
and not being able to leave the home, 
we are still classmates 
and we are fighting 
to keep learning.
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